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THE LIFE PATTERNS RESEARCH PROGRAM

The Life Patterns program:
••

follows two generations of Australians - one that left secondary school in 1991 (corresponding to the popular notion of
‘Gen X’) and another that left secondary school in 2006 (corresponding to the popular notion of ‘Gen Y’ or the ‘Millennials’).
Multiple comparisons can be made between the two cohorts across different points in their lives.

••

explores the pathways through different areas of life taken by Australian young people including their experiences in education,
the labour market, their family and personal relationships, attitudes to life, concerns, and health and wellbeing.

••

provides a unique picture, very different from the stereotypes of smooth transitions from education to work, or of the
narcissistic or complacent generation often described in public discourse. We have argued for the importance of paying
attention to the diversity of experiences that characterise young people’s lives.

••

allows for insights to be drawn that feed into policy advice and also into public debate. Our work is often in the media disputing
the simplistic claims about young people.

••

was designed to follow patterns in young people’s lives over time in order to gain more than a static glimpse. We are interested
in developing a more dynamic picture of young people’s lives rather than a single snapshot in time.

The Life Patterns project is ongoing, thanks to the continued engagement of the participants, and the support of the University of
Melbourne and the Australian Research Council.
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1. INTRODUCTION

This research report focuses on Life Patterns Cohort 1
participants who left secondary school in 1991 amidst deep
social, labour and economic restructuring of Australian
society. Indeed, this cohort of young people encountered
a post-secondary school world marked by the decline of
the manufacturing sector; the collapse of the youth labour
market; and the beginning of Australia’s last financial
recession (Cuervo & Wyn 2011). Coupled with these labour
and economic transformations, and perhaps as a response to
them, they are also the first generation of young Australians
for whom further and higher education became the norm.
These “New Times” heightened the need for educational
credentials to successfully navigate the post-industrial labour
market. Education is widely regarded as a critical tool for
the development of productive human capital that enables
the Australian economy to compete in global markets (Wyn
2009). The decentralisation and deregulation of the industrial
relations system in the 1990s and the increasing casualisation
of employment enhanced demand for further and higher
education as individuals sought to remain competitive in
the labour market. The predictability enjoyed by previous
generations is less certain for this cohort (Dwyer et al. 2003).
These rapid social changes signify the rupture of traditional
youth pathways into adulthood. Since the 1990s, researchers
in the Life Patterns Project, as well as their local and
international colleagues, detected that, as a result of a more
complex labour market and new post-school education norms,
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the construction of education as an individual ‘good’ and a
personal investment demanded a rethinking of traditional
linear school-to-work transitions (Dwyer & Wyn 2001; Furlong
& Cartmel 2007; Leccardi & Ruspini 2005; te Riele 2004). A key
component of success in navigating non-linear trajectories
that have become the norm, is the ability of individuals to
re-enter formal and informal education throughout their
life course.
Amidst this backdrop, we draw on existing quantitative and
qualitative data from the Life Patterns Project to examine
the educational, employment and personal factors which
generate the need to upskill or re-train over the life course.
Our aim is to examine why some participants, despite already
having a post-secondary school qualification, re-engaged in
education and training and thus became lifelong learners.
While previous Life Patterns research (Dwyer & Wyn 2001;
Dwyer et al. 2003) from the 1990s revealed, for example,
the non-linear educational pathways taken by Cohort 1
participants, their “bruising” encounter with a more flexible
and precarious labour market than that of their parents’
generation, and increasing policy rhetoric of the need for
self-capitalisation and individual responsibility to manage
structural risks; this report focuses on new longitudinal
analysis of the lifelong learning choices of this cohort ten years
after leaving secondary school (year 2002) and until their midforties (year 2017).

Youth Research Centre, Melbourne Graduate School of Education
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2. OUR PARTICIPANTS

For this study, we use data collected from our Cohort 1
participants. Our participants are a sample of all students
who finished secondary school in Victoria in 1991. The sample
of 2000 was selected in 1996 and was representative in terms
of gender, type of school attended and locality (rural/urban).
In 2017, 21 years later, there were 256 participants. Due to
attrition, the sample is no longer representative according to
gender, therefore, we present our analysis separately for men
and women. In 2017, around three-quarters of men and women
were either married or in a de facto relationship; and 76% of
men and 70% of women were parents. In 2002, 42% of men
and 53% of women had a university-level qualification and by
2017, 66% of men and 76% of women had a university-level
qualification. Rates of full-time employment declined between
2002 and 2017 for both men and women, as did rates of having
a permanent employment contract. Table A.1 in the Appendix
provides selected characteristics of the sample.

The chart in Figure 1 illustrates the association between
education and gender in 2002 and 2017. It shows the increase
in levels of education over time. There was a noticeable decline
in the percentage of both men and women with no post-school
qualifications and a notable increase in the percentage of men
and women with post-graduate qualifications.
The chart in Figure 2 illustrates the association between
employment status and gender in 2002 and 2017. Men had
higher rates of full-time employment than women in both years.
Furthermore, between 2002 and 2017, there was a noticeable
decline in the percentage of women employed on a full-time
basis and an increase in the percentage of women employed on
a part-time basis.

Figure 2. Employment status by gender in 2002 and 2017

Figure 1. Level of education by gender in 2002 and 2017

Learning across the life course
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3. LIFELONG LEARNING

There is some debate surrounding the definition of lifelong
learning and consequently, who qualifies as a lifelong learner.
Lifelong learning is typically divided into formal and informal
learning. As Kyndt and colleagues (2011), note formal learning
has specified objectives; has pre-determined requirements
of time and resources; occurs in a structured environment;
and leads to a recognised qualification. Informal learning
occurs within the workplace, and sometimes, but not always,
generates skills that are transferable. In this study, we
focus on lifelong learners who gain new formal educational
qualifications classified under the Australian Qualifications
Framework (AQFC 2013) after spending a period of time in
the labour force. These qualifications range from Vocational
Education and Training (VET) Certificate I to post-graduate
university degrees. In line with Blanden and colleagues
(2010), our definition of lifelong learning precludes those with
multiple qualifications who have had a continuous learning
trajectory. For example, people who completed a postgraduate degree immediately after completing a bachelor
degree; or those who completed a VET diploma immediately
after completing a VET certificate.
In 2017, our participants were asked when they completed
their last educational qualification. The chart in Figure 3 shows
that by age 24, 39% had completed their last qualification;
between the age of 25 and 34, 31% had completed their last
qualification; and 30% completed their last qualification
between 35 and 44 years. In other words, the majority of our
participants gained a new qualification as adult learners.

One of the factors encouraging Australian workers to engage
in further study is the higher rates of full-time employment
that highly-educated workers enjoy. For example, ABS (2017)
figures show that, in 2017, over 70% of males and around 50%
of females aged between 15 and 74 years with a universitylevel qualification were employed full-time whereas just 50%
of males and 28% of females with low levels of education
(school only, VET certificate I and II) were employed fulltime. Furthermore, those with low levels of education were
more likely to be not in the labour force. In 2017, one third
of males and half of females with no post-secondary school
qualification compared to 16% of males and 25% of females
with a post-secondary school qualification were not in the
labour force, that is they were not employed or actively
seeking to be employed.

Characteristics of lifelong learners
Between 2002 and 2017, 51% of our participants gained a
new qualification. Men and women who were single in 2002
were more likely than their peers who were married or in a
de facto relationship to complete a new qualification. Level
of education is also associated with returning to study: 96%
of men and 74% of women with no post-school qualification
in 2002, completed a post-school qualification between 2002
and 2017. Of those with a bachelor degree in 2002, 50% of men
and women gained a new qualification. Of those who were not
employed in 2002, 75% of men and 50% of women returned to
study. Men and women who reported that their job in 2002 was
directly related to their educational qualification were more
likely to return to study than their peers who reported that
their job was not related to their qualification. Table A.2 in the
Appendix provides the characteristics of lifelong learners.

The chart in Figure 4 shows that men who were not employed
in 2002 were the most likely to gain a new qualification by 2017
and that men who were employed part-time were the least
likely to gain a new qualification.

Figure 3. Age when last completed an educational
qualification
According to the Organisation for Economic Cooperation and
Development (OECD) (2018), in 2016, 30% of Australians aged
between 25 and 29 years; 16% of Australians aged between
30 and 39 years and 6% of Australians aged 40 years or more
were engaged in study for a formal educational qualification.
This is higher than the OECD averages of 16%, 7% and 1%
respectively.
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Figure 4 Percentage of those with a new qualification in 2017
according to employment status in 2002
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The chart in Figure 5 shows that all of the men employed on a
renewable contract in 2002 gained a new qualification by 2017.
Men with limited term or casual employment contracts and
women who were self-employed were the least likely to gain a
new qualification by 2017.

Figure 5. Percentage of those with a new qualification in
2017 according to type of work contract in 2002

Associations between level of education in
2002 and new qualifications
Of those who completed a new qualification between 2002
and 2017, 79% completed a higher-level qualification and

21% completed a lower-level qualification. This indicates
that not everyone completes educational qualifications in a
hierarchical manner. Table 1 shows the relationship between
level of education in 2002 and 2017. Men and women with no
post-school qualifications in 2002 could only gain a higherlevel qualification and those with a PhD in 2002 could only
gain a lower-level qualification. Of men with a bachelor
degree in 2002, 25% completed a lower-level qualification
and 20% completed a higher-level qualification. Of women
with a bachelor degree in 2002, 34% completed a higher-level
qualification and 20% completed a lower-level qualification.
Previous research also shows that educational qualifications
are not always completed in a hierarchical manner. For
example, in her analysis of longitudinal data collected by the
Household Income and Labour Dynamics in Australia (HILDA)
project, Chesters (2014) found that, of those with a bachelor
degree in 2001 who gained a new qualification between
2002 and 2014, 40% completed a lower-level qualification.
She suggested that those with outdated bachelor degrees
seeking to re-enter the labour market may have completed
VET qualifications to enhance their employability. Research
conducted in the UK (Jenkins 2017) found that a substantial
proportion of the 1958 birth cohort had returned to education
and that most of those, completed VET rather than university
qualifications. As Blanden and colleagues (2010) note, due to
the accelerated pace of technological change, rates of skill
depreciation have increased, therefore, individuals need to
reskill and up-skill to remain competitive in the labour market.

Table 1 Association between education in 2002 and returning to study
Level of education in 2002

Male

Female

n=

Higher
%

Lower
%

n=

Higher
%

Lower
%

School only

24

96

0

54

74

0

VET cert

6

67

0

4

100

0

VET diploma

12

42

0

17

59

0

Bachelor degree

20

20

25

44

34

20

Graduate certificate

1

0

0

5

0

20

Graduate diploma

4

0

25

23

22

22

Masters

4

0

25

4

25

0

PhD

1

0

100

6

0

17

Learning across the life course
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Motivations to Study
In 2009, 2011, 2014 and 2017, our participants were asked
why they were studying. They were asked to choose one of
four options: employment requirement; to gain a promotion;
to gain access to new employment opportunities; for
personal interest. Men were more likely than women to select
‘employment requirement’ or ‘for a promotion’ whereas
women were more likely than men to select ‘to gain access to
new employment opportunities’. The chart in Figure 6 shows
the differences in motivations for men and women.

lifelong learning. He links this to changes in the labour market
that have seen an increasing proportion of jobs requiring
university-level qualifications and a decreasing proportion of
jobs requiring no post-school qualifications. Another motivation
is credential inflation which pits older workers against younger
workers with higher educational credentials (Woodley & Wilson
2002). To remain competitive, older workers return to education
to upgrade their educational qualifications and formalise their
skills. Research conducted by Marendet and Wainwright (2010)
also found that the desire to gain a different job was one of the
most common reasons for undertaking further study. Another
common reason was for personal development and intellectual
stimulation.

Reasons for not studying
Engagement in adult education is the result of the interplay
between individual and institutional factors (Boeren et
al. 2010). Individual factors include age, gender, ethnicity,
motives, attitudes, level of confidence, and family
characteristics. Institutional factors include: accessibility,
availability of programs, flexibility in delivery, government
policies, labour market, and the education system.

Figure 6 Motivations for study
These results are similar to those reported by Coelli and
colleagues (2012). They also found that men were more likely
than women to state that their study was to get a promotion.
Coelli and colleagues also found that men were more likely to
state that they were studying to attain a different job whereas
women were studying to attain a job. Jenkins (2017) found that
career development was the primary motivation for engaging in

In 2009, 2011 and 2014, we asked our participants about their
reasons for not studying. They were asked to select as many of
the following individual and institutional factors that applied
to them: I have no desire to study; do not want to do further
study; the cost of the course; the timing of classes; attendance
and assessment requirements; family commitments;
availability of transport; distance to the facility; have no time;
and I want to but am too busy at work. The most common
responses from men and women who were not studying were
individual barriers such as they had no desire to study/ did not
want to study or family commitments- see Table 2.

Table 2 Reasons for not studying
2009
Options

8

2011

2014

Male
%

Female
%

Male
%

Female
%

Male
%

Female
%

No desire/ Don't want to

34

35

43

41

31

37

Family commitments

21

28

26

30

36

28

Cost of course

6

13

17

16

15

19

Time of class

11

10

11

11

17

12

Want to but work busy

0

0

14

8

13

5

Assessments

0

0

8

7

9

10

Availability of transport

1

0

0

0

0

1

Distance to facility

4

2

4

5

4

4
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4. D RIVERS OF, AND BARRIERS TO
RE-ENGAGEMENT WITH LEARNING

In 2009, when our participants were aged around 35-36 years,
we included an open text question in the survey to elicit their
views on lifelong learning. Our thematic analysis generated a
few main themes from their answers to this question.

Drivers for lifelong learning engagement
The first theme is about participants reasons/motivations
for going back to study. These reasons can be categorised
into different aspects. Firstly, we noticed that participants
commented that they re-engaged with learning as a way of
developing their careers. Further study or training is well
recognised by the participants as a necessity for accessing a
promotion in their workplace, to keep up-to-date with new
developments in their field, or, in some cases, to maintain their
current position. For example:
I aim to maintain appropriate up to date knowledge in
field, essential in an area that continues to change with its
environmental impacts/pressures. (Male, Chemical engineer)

Other participants re-engaged with education later in life to
pursue a different career to the one they had. This was the
case for men and women searching for new employment
challenges, those who were dissatisfied with their current
labour conditions, and for women who interrupted their work
for parenting reasons (see Cuervo et al. 2012). The following
comment illustrates that lifelong learning can facilitate career
change:
I decided to go back to university to enable me to change my
career path. It is the first time I have studied distance education,
but I have found it quite straightforward and the institution
accommodating and very good at communicating with students.
(Female, Property officer (local government))
We noticed in participants’ comments, an awareness of the
complexities of an increasingly precarious Australian labour
market. Some participants commented on the need to keep
up with labour and societal changes, which included upskilling for continual employment. Interestingly, this feeling of
needing to up-skill was not restricted to participants working
in the “knowledge economy” sector, it was also noted by
those working in more labour-intensive jobs. For example, the
following male participant working as a firefighter commented:
To keep up in today’s society you have to be upgrading your skill
base all the time. Otherwise, you will fall behind the skill base and
job potential.
A female kindergarten teacher stated:
As a kindergarten teacher there are always avenues to improve
in different areas through professional development and
workshops. These are very valuable.
As mentioned above, female participants who entered
parenthood had to interrupt their careers, with nine out of ten
of them not returning to full-time work within the first year
(Cuervo et al. 2012; see also Wyn et al. 2017). Some participants
believed that higher level educational qualifications would
enable them to make a smoother transition back into the labour
market. Others engaged in study as a personal self-interest issue
to counterbalance their parenting duties. These two female
participants illustrate these trends:

I want further to advance my career and ensure that I am up to
date with regulations and requirements in my professional job I
require advanced studies. (Female, Accountant)
An MBA seems to be the “NEW” minimum requirement in job
progression. (Male, Sales manager)

I will be returning to work after having children and while my
proposed work path is closely aligned to work I have undertaken
in the past, I know that a small amount of formalised study will
make the transition back to work easier and display commitment
to potential employers. (Female, Human resource manager)
Also important for self-esteem when you’ve been off work
having kids!! Further study helps my brain restart!! (Female,
Physiotherapist).

Learning across the life course
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In a similar vein, other participants combined their desire to
up-skill with their motivation to confront new learning
challenges. For example, this female participant working as a
project officer stated:
I am passionate about what I study and work in. I want to keep
learning about it, it’s not about getting a better job, that’s
secondary. Its more about fuelling my thirst for learning and
keeping up my skills.
Other participants also show an intrinsic motivation for
learning for its own sake and associated it with potential future
professional pathways:
My answers might be a little ambiguous! The TAFE course is
actually through the Council of Adult Education; and I am using it
to keep up my language skills- German. The Brewing qualification
is to gain access to new employment options.
(Stay-at-home mother)
By nature I enjoy learning about things that interest me like
Psychology and there has been an interest in furthering my
teaching skills to become an educational psychologist. I believe
that being multi-skilled is important not only because of
today’s employment options but also for personal/professional
development- which is ultimately lifelong. (Stay-at-home mother)

Barriers to lifelong learning

While family duties are a significant barrier to re-engagement
with study, participants also cited the financial cost of formal
study as another important barrier. As we have recently stated,
cost of living and cost of children’s education are two major
concerns for this cohort (see Chesters et al. 2018).
When adding these issues to the cost of a further and
higher education degree, it becomes very difficult for some
participants to up-skill or re-train. Furthermore, some
participants might find themselves in a precarious labour
position, adding an extra challenge to return to formal
education.
I can’t afford it, just way too expensive! I really would like to study
though because my job has hit a real plateau since being made
redundant from a large law firm a couple of months ago.
(Female, Lawyer).
Over the years participants have commented the difficulties of
juggling education, work and family and personal commitments
(see Andres & Wyn 2010; Cuervo & Wyn 2011). Each of these
spheres of education, work, and family life is composed of
different temporal challenges. Participants affirmed how the
rigid time schedule of many educational institutions is another
discouraging factor to their re-engagement with formal study
It is very important but sometimes hard to fit into a busy schedule.
(Male, Project manager).

Although the positive side of lifelong learning is well perceived
by many of our participants, not everyone has the same
opportunities to go back to study. We identified different
barriers to participants’ engagement with lifelong learning.
In their mid-thirties, at least 6 out of ten participants were
in a parenting situation (see Cuervo et al. 2012). Family
responsibility was identified as the number one barrier for reengagement with learning by participants. For example:
I always like to be studying or learning something; however, I am
finding it much harder to make the time now that I have young
children. Uni courses are not at all family friendly, even when
courses are delivered online (e.g. try doing a 3 hour exam when I
need to breastfeed my baby every three hours!) (Female, Project
manager)

Finally, some participants simply commented they do not have
the motivation to study due to being satisfied with their current
job and the training provided at work or performing work which
entails very practical skills with no need to up-skill.
For example:
I work very long hours and have no time to commit to study. I also
don’t believe it is necessary to further my career as my skills are
very practical and can’t be taught. (Female, Advertising client
director)
I do welding! (Male, Sheetmetal worker)

10
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5. DISCUSSION

An initial reading of participants’ re-engagement with further
study or training shows that they are driven by both intrinsic
and extrinsic motivations. The former comprises purposes
such as broadening horizons, satisfying personal interest,
exploring more possibilities, enjoying more of life, enriching
oneself, keeping a person young, fresh, inspired, active and
open minded. The latter includes aims such as changing
careers, getting a promotion, or remaining competitive at work.
It is worth mentioning that, in some cases, there is no clear
distinction between intrinsic and extrinsic motivations, they are
often working concurrently and are transferable.
Our analysis shows that half (51%) of Cohort 1 participants
gained a new qualification between the ages of 29 and 44
years. We also found evidence of a decline in the percentage of
participants with no post-school qualifications and a notable
increase in the percentage of participants with post-graduate
qualifications. Interestingly, approximately two out of ten
participants who completed a new qualification between 2002
and 2017, completed a lower-level qualification indicating
that educational qualifications are not always completed in a
hierarchical manner (see also Chesters 2014).

employment trajectories revealed that it took this group at least
a decade after school to gain secure, meaningful employment
(Andres & Wyn 2010). Analysis of various waves of Life Patterns
data shows that this was unexpected, resulting in frustration
with the failure of policy promises that further and higher
education would be rewarded in the labour market (see Cuervo
et al. 2013; Dwyer & Wyn 2001).
This issue has been taken up in education research literature
by Brown and colleagues (2011) who demonstrated that
investment in further and higher education is not always
matched with success in the labour market; and that many
educated workers face an employment market characterized by
high skill, low wage jobs. Indeed, the labour market experienced
by Cohort 1 participants has been characterized by increasing
rates of part-time, casual work (Cuervo et al. 2013). It is perhaps,
then, unsurprising that participants feel the need to up-skill
and/or re-train to keep up with the pace of an ever-changing
and increasingly precarious employment landscape. In addition,
educational credential inflation means that this cohort of
workers is currently competing with younger workers with two
or three post-secondary school degrees, further pushing them
to re-engage with formal education.
Previous analysis of Cohort 1 life course trajectories shows
that of the participants entering parenthood, it is women who
put their careers on hold in order to care for their children
(Cuervo et al. 2012). As the quotes presented above show,
family arrangements motivated many women to re-engage
with education before re-entering the employment sector. In
particular, participants with parenting duties and not working
took up education as a way of restarting their careers or seeking
new employment prospects. For other parents, the motivation
was to keep learning and to develop new skills. Some parents,
however, cited family commitments as a barrier to new study
due to a mismatch between their family responsibilities and the
timetables of educational institutions.

As for participants’ decisions to re-engage with formal study,
it seems the factor that carries the most weight is the extent
to which a new educational qualification will lead to improved
career prospects. Previous Life Patterns analysis of Cohort 1

Overall, our participants indicated a need to constantly
negotiate their decisions for study due to the institutional
and personal barriers that they encounter in their everyday
lives. On the personal level, these barriers are mainly posed
by factors such as time and family responsibilities. On the
institutional level, costs of study, availability of courses, timing
of assessments are the factors that can potentially discourage
people from further study. Despite these significant barriers
to continuing as lifelong learners, the majority of Life Patterns
participants had returned to formal education in the past
15 years.

Learning across the life course
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6. CONCLUSION

Over the years, Life Patterns participants have shown a
remarkable belief in the nexus between education and
employment, regarding education as a critical asset to gaining
a secure and meaningful place in the labour market (see
Cuervo & Wyn 2011). While Australian society has experienced
remarkable transformations since 1991, this cohort has
endeavoured to make it work in an employment landscape
increasingly composed of insecure, part-time and casual
jobs. This research report shows that over the life course,
participants have engaged with formal education for several
reasons but particularly for career development purposes.
We also have revealed the different structural, personal and
temporal barriers to re-engagement with education, including
parenting as a barrier for some female participants but as a
trigger to re-entering the educational arena for others (see
Cuervo et al. 2012).

12

While this research report highlights broad patterns of lifelong
learning for this cohort, we are missing a deeper understanding
of the impact of juggling work, further study and family and
personal relationships on the lives of our participants. Thus,
we seek to conduct further research with this cohort to tease
out the positive and negative effects that processes of lifelong
learning, doing study in the adult years, might have on their
everyday lives. Finally, we began the report stating that it was
certain that this cohort experienced different educational and
labour scenarios than their parents and grandparents; however,
more needs to be known of the opportunities and challenges
that they face when they decide to re-engage with education.
Life course trajectories are complex and longitudinal research,
like Life Patterns, enables us to grasp an understanding of how
the uncertainty and fluidity of educational and labour markets
interact with personal life.

Youth Research Centre, Melbourne Graduate School of Education
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APPENDIX
Table A.1 Characteristics of the sample
Characteristics

Male n= 80

Female n= 176

2002
%

2017
%

2002
%

2017
%

Single

36

23

34

27

De facto/ married

64

77

66

73

Parent

8

76

17

70

School only

33

1

34

8

VET certificate 3 or lower

8

8

3

3

Marital status

Highest education

VET certificate 4

10

2

VET diploma

17

11

11

8

VET advanced diploma

0

3

0

2

VET associate degree

0

0

0

1

Bachelor

28

33

28

32

Graduate certificate

1

10

3

8

Graduate diploma

6

9

15

16

Masters

6

13

3

13

PhD

1

1

4

7

Not employed

6

6

17

9

Full-time

85

87

71

40

Part-time

10

6

12

51

Permanent

79

84

76

70

Renewable contract

9

7

10

12

Limited term or casual

7

4

11

12

Other

6

5

3

6

Employment status

Contract

Note: We do not present fractions of percentages, therefore, in some cases the percentages exceed 100%.
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Table A.2 Characteristics of lifelong learners
Characteristics in 2002

New qualification between 2002 and 2017
Male

Female

n=

%

n=

%

Single

26

65

54

63

De facto/ married

46

61

103

52

Not a parent

66

65

131

57

Parent

6

33

26

50

School only

24

96

54

74

VET cert 3 or lower

6

66

4

100

VET diploma

12

42

17

59

Bachelor

20

50

44

50

Grad certificate

1

0

5

20

Grad diploma

4

25

23

39

Masters

4

25

4

25

PhD

1

100

6

17

Not employed

4

75

26

50

Full-time

61

64

112

57

Part-time

7

43

19

58

Permanent

55

60

108

55

Renewable contract

6

100

15

60

Limited term or casual

5

40

16

75

Other

4

50

4

25

Directly related

45

67

100

61

Indirectly related

14

50

25

48

Not related

8

50

14

50

Not applicable

2

100

4

50

Marital status in 2002

Parent status in 2002

Highest education in 2002

Employment status in 2002

Contract in 2002

Job study link in 2002

Learning across the life course

25962-YRC-MGSE-Learning-Across-The-Life-Course.indd 15

15

16/10/18 11:27 am

FIND OUT MORE
Participant reports and Research reports:
	education.unimelb.edu.au/yrc/projects/current/life_patterns#publications
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