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INTRODUCTION
–
The Shepparton region has a population of around 125,000.
Employment is declining in the traditional industries of
agriculture and manufacturing and increasing in service
industries such as health care and social assistance as the
local economy restructures. Young people with low levels of
education and skills are experiencing extended periods of
unemployment and are at risk of becoming disengaged. As
previous research shows, employment is increasingly tied
to level of education with those who leave school before
completing Year 12 being particularly vulnerable in the current
labour market (Curtis & McMillan 2008; Fitzpatrick et al. 2011;
Marks 2006; Ryan 2011; Teese & Polesel 2003).

Context

Table 1 Statistics from 2011 Census
Shepparton

Victoria

Australia

Population

n=124894

n=5354042

n=21507717

Median age

40

37

37

%

%

%

Aboriginal and Torres Strait
Islander people

2.6

0.7

2.5

Australian born

84

68.6

69.8

Both parents born
in Australia

76.6

50.4

53.7

English only spoken at home

87.3

72.4

76.8

Age

According to the 2011 Census (ABS 2011), the percentage of
the population of Shepparton who were born in Australia
(84%) is considerably higher than that of the population
of Victoria (69%) and the Australian population overall
(70%). The age distribution of the population of Shepparton
differs from that of both Victoria and Australia with a larger
percentage being aged under 20 years (27.4% compared to
25.1% and 25.8% respectively); a smaller percentage aged
between 20 and 29 years (10.3% compared to 14.3% and
13.8% respectively) and between 30 and 39 years (11.2%
compared 14.2% and 13.9% respectively); and a larger
percentage aged 40 years or more (51.1% compared to 46.5%
in both Victoria and Australia) – see Table 1.

Under 20

27.4

25.1

25.8

20-29 years

10.3

14.3

13.8

30-39 years

11.2

14.2

13.9

30+years

51.1

46.5

46.5

Educational Institution

n=36,074

n= 1,617,557

n= 6,503,580

Preschool

5.3

5.6

5.1

Primary

29.2

25.4

27

Secondary

25.3

21.4

20.5

VET

7.4

7.3

7.3

University

4.6

15.2

14.3

Other

2.4

3.1

2.5

Not stated

25.9

22

23.2

In labour force

n=57,116

n=2675476

n=10658460

1-24 hrs/week

20.7

21.1

20.2

25-39 hrs/week

26.9

27.7

19.6

40+ hrs/week

45.3

44.9

45.3

Unemployed

5.1

5.4

5.6

Managers

17.2

13.2

12.9

Professionals

14.5

22.3

21.3

Technicians/trades

14.3

13.9

14.2

Clerical/sales/community

29.9

33.4

33.8

Machinery/labourer

22.1

15.1

15

<$600

31.3

23.8

23.7

>$3000

4.2

10.4

11.2

Median weekly income

1072

1072

1072

Personal

$480

$561

$577

$1,128

$1,460

$1,481

Occupation

Household income

Family

Source: ABS 2011 Census (www.abs.gov.au)
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The study

According to the Department of Employment (2015) the
unemployment rate for young people aged 15-24 years
in Shepparton increased from 6.9% in February 2008 to
18.2% in March 2015. During the same period the youth
unemployment rate increased from 5.1% to 15.1% for
Victoria and from 5.5% to 13.6% for Australia. In 2011, the
NEET (not in employment or education) rate for those aged
20-24 years was 19% (ABS Census 2011).
In 2011, professionals accounted for just 14.5% of
Shepparton’s employed persons compared to 22.3% for
Victoria and 21.3% for Australia. Shepparton also had a lower
percentage of employed persons working in clerical, sales
and service occupations (29.9% compared to 33.4% and
33.8% respectively). On the other hand, a larger percentage
were employed as machinery operators or labourers
(22.1% compared to 15.1% and 15% respectively). The
median weekly household income for Shepparton was $914
compared to $1216 in Victoria and $1234 in Australia. Almost
one third of households in Shepparton had a weekly income
of $600 or less compared to 23.8% of Victorian households
and 23.7% of Australian households. Only 4.2% of households
in Shepparton had a weekly income of $3000 or more
compared to 10.4% of Victorian households and 11.2% of
Australian households (ABS Census 2011).

This report presents the findings from a student survey
conducted as part of the ‘Successful transitions from
education to employment: A focus on Shepparton’
project, led by Dr Lucinda Aberdeen and Dr Jenny Chesters
and funded by La Trobe University. We approached six
government schools in the Shepparton region: Shepparton
High School; McGuire College; Mooroopna Secondary School;
Wanganui Park Secondary College; Kyabram P-12 College;
and Numurkah Secondary School.
Shepparton High School is located in the centre of
Shepparton and educates approximately 800 students in
years 7 to 12. Kyabram P-12 College is located 37.5 kilometres
from Shepparton and educates 1281 preschool, primary and
secondary students. Numurkah Secondary School is located
34 kilometres from Shepparton and educates 275 students
in years 7 to 12. Wanganui Park Secondary College is located
in north Shepparton and educates 1234 students in years 7
to 12. McGuire College is located in South Shepparton and
educates 500 students in years 7 to 12. Mooroopna Secondary
School is located 8 kilometres from Shepparton and educates
approximately 600 students in years 7 to 12.
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Typically, the student populations of government schools
reflect the socio-economic status of their neighbourhoods.
Given the population statistics it is not surprising that
all of the government secondary schools in Shepparton
and its surrounding area are disadvantaged schools. The
Australian Curriculum, Reporting and Assessment Authority
(ACARA) MySchool website includes a measure of the level
of socio-educational advantage/disadvantage for each
school in Australia: the school ICSEA (Index of Community
Socio-Educational Advantage). The ICSEA for each school is
calculated by first estimating the level of socio-educational
advantage (SEA) of each student and then taking the mean of
the individual student level SEA to calculate the school-level
SEA (ACARA 2013). The ICSEA ranges from 500 to 1,300 with a
mean of 1,000 and a standard deviation of 100. In 2015, the
ICSEA for government secondary schools in the Shepparton
region ranged from 874 to 954 indicating that all of the schools
are disadvantaged schools. In 2015, total funding per student
for these schools ranged from $10,887 to $15,518. The NAPLAN
Year 9 reading and numeracy means for each of the schools
indicated that these schools were performing as well as
other schools with similar levels of educational advantage/
disadvantage (ACARA 2016).

Table 2 Selected characteristics of the students
Characteristic

%

%
Parent education

Year level

<Year 12

31

Year10

40

Year 12

26

Year11

31

VET

12

Year12

28

University

20

Missing

11

Sex
Male

42

Parent occupation

Female

58

Manual

35

Missing

0.7

Non-manual

28

Professional

13
25

Migrant status
Australian

64

Missing

2nd generation migrant

15

Parent employment status

1st generation migrant

17

Neither employed

17

Missing

4

At least one p/t employed

10

At least one f/t employed

68

Missing

5

n=460

All students in Years 10, 11 and 12 attending the six selected
schools were invited to participate and 460 questionnaires
were completed either on-line or on paper. Table 2 lists
the percentages of students in each category of selected
demographic variables. Forty per cent of the students were
Year 10 students, 31% were Year 11 students and 28% were
Year 12 students. Sixty-four per cent of the students were
born in Australia and had two Australian-born parents. Onefifth of the students had at least one university-educated
parent and 68% of the students had at least one parent who
was employed on a full-time basis.
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EMPLOYMENT
–
When we asked the students about their engagement in paid
employment, 53% indicated that they had a paid job. Almost
half of those with a paid job were working between 5 and 10
hours per week; 20% were working between 11 and 14 hours per
week; and 15% were working at least 15 hours per week. Almost
one-third of the students were employed as fast food workers
and 30% were employed as sales assistants – see Table 3.

Table 3 Employment characteristics
Employment

%

Has paid job

53

Hours/week
<5

16

5-10

49

11-14

20

15+

15
31

Sales assistant

30

Labourer

11

Café worker

8

Other

20

Employment characteristics

Male n=191

Female n=266

%

%

54

53

<5

20

13

5-10

47

51

11-14

19

20

15+

15

15

Fast food worker

29

33

Sales assistant

20

38

Labourer

20

4

Café worker

3

11

Other

28

13

Has a paid job
Hours/week

Occupation

Occupation
Fast food worker

Table 4 Differences in employment according
to sex

Table 4 shows that just over half of the male and female
students had a paid job. Male and female students worked
similar hours with 47% of male students and 51% of female
students working between 5 and 10 hours per week. Female
students were more likely than male students to be employed
as sales assistants (38% compared to 20%) and male students
were more likely than female students to be employed as
labourers (20% compared to 4%).

Table 5 shows the association between migrant status and
student employment characteristics. Over 60% of Australian
students had a paid job compared to 43% of secondgeneration migrants and 31% of first-generation migrant
students. Of those who had a paid job, Australian students
were less likely than either first or second-generation migrant
students to work less than 5 hours per week. First generation
migrant students were less likely than Australian or secondgeneration migrant students to work between 5 and 10 hours
per week, but more likely to work between 11 and 14 hours
per week. First generation migrant students were more likely
than other students to be employed as fast food workers but
less likely to be employed as sales assistants.
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Table 5 Differences in employment according to
migrant status
Employment

Has a paid job

Australian
n=294

Victoria
migrant
n=71

Table 6 Differences in employment according to
parental education
Employment

<Year 12
n=144
%

%

%

%

50

53

67

61

<5

8

18

20

18

22

5-10

54

45

46

47

20

24

20

18

18

13

14

17

Australia
migrant
n=77

%

%

%

Has a paid job

62

43

31

Hours/week

Hours/week
<5

14

22

5-10

50

53

41

11-14

11-14

19

19

22

15+

15+

18

6

15

Occupation

Year 12
n=120

VET n=53

University
n=94

Occupation

Fast food worker

40

37

24

25

Fast food worker

28

22

60

Sales assistant

29

24

29

37

Sales assistant

31

41

20

Labourer

5

16

12

11

Labourer

11

13

..

Café worker

8

8

15

5

Café worker

10

9

..

Other

18

16

18

23

Other

20

16

20

Table 6 shows the association between parents’ education
and students’ employment characteristics. Parental education
refers to the highest level of education of either parent with
university being the highest category. Two-thirds of students
with at least one parent who had a VET qualification had a
paid job compared to half of the students with low-educated
parents. Of the employed students with low-educated parents,
54% worked between 5 and 10 hours per week compared to
47% of those with university-educated parents. Almost onefifth of employed students with university-educated parents
worked less than 5 hours per week compared to just 8% of
those with low-educated parents.
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ASPIRATIONS
–
The survey included several questions about the students’
educational and occupational aspirations. Almost 90%
of the students planned to complete Year 12. Two-thirds
of the students were planning to attend university after
completing Year 12; and 13% were planning to undertake
an apprenticeship or traineeship- see Table 7. Two-thirds of
the students knew what type of job they wanted to do after
completing their studies. We then asked the students to
write down the job that they wanted to apply for after they
had completed their studies. We allocated the responses to
three categories: manual; non-manual; and professional.
Manual jobs included: bartender; jillaroo; farming; mechanic;
sales; and truck driver. Non-manual jobs included: computer
technician; receptionist; real estate; photographer; and
museum clerk. Professional jobs included: teacher,
radiologist, lawyer, psychologist and surgeon. Half of the
students wanted a professional job; 25% wanted a manual
job and 25% wanted a non-manual job.

Table 7 Educational and occupational aspirations
Aspirations

%

Plan to complete Year 12

88

Plans for after school
Study at University

66

Apprentice/trainee

13

Study VET

4

Other employment

6

Other

11

Know which job

66

Know how to get this job

54

Job type
Manual

25

Non-manual

25

Professional

50

Students’ educational aspirations varied according to sex
with 77% of female students and 50% of male students
planning to study at university- see Figure 1. One quarter of
male students and just 6% of female students were planning
to undertake an apprenticeship/ traineeship.
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Figure 1 Post-school aspirations according to sex

Figure 3 Differences in educational aspirations according to
migrant status

The graph in Figure 2 shows that 30% of male students and
62% of female students indicated that they wanted to work in
professional occupations and that male and female students
were equally as likely to select a non-manual job (25%).
Figure 2 Post-school aspirations according to sex

The graph in Figure 4 shows that first generation migrant
students were the least likely to want a manual job (11%)
and the most likely to want a professional job (58%).
Figure 4 Differences in occupational aspirations according to
migrant status

The graph in Figure 3 shows the association between migrant
status and student aspirations. Over 80% of first-generation
migrant students were planning to study at university
compared to 73% of second-generation migrant students and
60% of Australian students. Only 3% of first-generation migrant
students and 5% of second-generation migrant students
were planning to complete an apprenticeship or traineeship
compared to 19% of Australian students.

Table 8 shows the association between parental education
and students’ aspirations. Three-quarters of students with
university-educated parents were planning to study at
university and a further 10% were planning to undertake
an apprenticeship or traineeship. Sixty-four per cent of
students with low-educated parents were planning to
study at university and 13% were planning to undertake
an apprenticeship or traineeship. Students with universityeducated were also more likely than other students to know
what job they wanted after they completed their studies. Only
17% of students with university-educated parents wanted
a manual job whereas 28% of students in each of the other
categories indicated that they wanted a manual job. Just
over half (52%) of students with university-educated or loweducated parents wanted a job in a professional occupation
compared to half of students with Year 12 educated parents
and 47% of students with VET-qualified parents.
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Table 8 Differences in student aspirations
according to parental education
Student aspirations

Table 9 Reasons why students wanted to apply for
a particular job

<Year 12
n=144

Year 12
n=120

VET n=53

University
n=94

Plans for after
school

%

%

%

Study at University

64

62

69

76

Apprentice/trainee

13

17

12

10

Study VET

5

4

2

2

Other employment

7

8

4

3

Other

12

9

13

8

Know what job I
want Job type

61

67

59

71

Manual

28

28

28

17

Non-manual

21

22

25

30

Professional

52

50

47

52

%

Reasons for occupational aspirations
Students were also asked a series of questions relating to
why they wanted to apply for a particular job. The students
were asked to select from four responses for each of the
questions: not true at all; tends to not be true; tends to be
true; very true. Table 9 presents the percentages of students
who selected the ‘tends to be true’ and ‘very true’ categories.
Interestingly, over 80% of students selected very true/true
for three intrinsic reasons for applying for a particular job:
interested in the work; will be respected; and nice colleagues.
Over 90% of students indicated that they would apply for
their chosen job because they were interested in the work
involved in that job; 84% indicated that they would apply for
their chosen job because they would be respected; and 83%
indicated that they would apply for their chosen job because
they would have nice colleagues. Just under 80% of students
indicated that their chosen job would be well paid and less
than 40% of students expected to have a lot of spare time.

Reasons:

true/ very true
%

Interested in the work

92

Will be respected

84

Nice colleagues

83

Good pay

78

Good chance of training

77

Can climb ladder of success

76

Time to care for family

76

Less chance of unemployment

64

Will have a lot of spare time

37

The chart in Figure 5 shows the differences between reasons
for wanting a particular job according to sex. Ninety percent of
male students and 94% of female students indicated that they
would apply for their chosen job because they were interested
in the work involved in that job. There was also only a minor
difference in the percentage of male and female students who
indicated that they would apply for their chosen job because
they would be respected (83% of males and 85% of females).
Eighty-three percent of male and female students indicated
that they would apply for their chosen job because they would
have nice colleagues. Male students were more likely than
female students to indicate that they would apply for their
chosen job because they would be well paid (83% of males and
74% of females). Female students were less likely than male
students to indicate that in their chosen job they would be less
likely to experience unemployment (59% compared to 72%)
suggesting that female students were more pessimistic about
securing ongoing employment in their chosen occupation.
Female students were also less likely than male students to
indicate that they expected to have a lot of spare time in their
chosen job.
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Figure 5 Reasons for wanting a particular job by sex

The graph in Figure 6 shows the differences between reasons
for wanting a particular job according to migrant status.
Ninety-two percent of Australian students; 95% of secondgeneration migrant students; and 93% of first-generation
migrant students indicated that they would apply for their
chosen job because they were interested in the work involved
in that job. First-generation migrant students were more
likely than other students to indicate that they would apply
for their chosen job because they would be respected (91%
compared to 85% of second-generation migrant students
and 82% of Australian students). On the other hand, firstgeneration migrant students were less likely than other
students to indicate that they would apply for their chosen
job because they would have good pay (74% compared to
80% of second-generation migrant students and 77% of
Australian students).

First-generation migrant students were also less concerned
about getting training in their chosen job with just 68%
expecting to have the opportunity for training compared
to 73% of second-generation migrant students and 78% of
Australian students. First-generation migrant students were,
however, more likely to be motivated by opportunities for
promotion with 86% indicating that they would apply for
their chosen job because they would have opportunities
to climb the ladder of success compared to 79% of secondgeneration migrant students and 73% of Australian students.
First-generation migrant students were also more likely
than other students to indicate that they expected to have
a lot of spare time in their chosen job (47% compared to
34% of second-generation migrant students and Australian
students).
Figure 6 Reasons for wanting a particular job by migrant status

– 9 –

LEVELS OF CULTURAL
AND SOCIAL CAPITAL
–
Research suggests that levels of cultural and social capital
are associated with educational and occupational aspirations
(Blomfeld & Barber 2010; Crosnoe 2004; Jaeger 2011; Potter
& Roska 2013). Therefore, our questionnaire included 8
questions measuring cultural capital and 13 questions
measuring social capital. The social capital indicators were
allocated into three groups: parent-derived social capital;
peer-derived social capital and student-derived social capital.
All of the cultural capital indicators were grouped together.

Cultural capital
Students were asked whether or not they had a range if items
typically regarded as measures of cultural capital in their
family home: desk, computer, classical literature, books with
poems, works of art, books for homework, dictionary. These
possessions provide an indication of whether or not the home
environment is conducive to the intellectual development of
the student. Almost one third of the students reported that
they had books with poems and just over half of the students
reported that they had works of art at home- see Table 10.

Table 10 Possession in the home: indicators of
cultural capital
Possessions

78

Own room

78

Computer

80

Classical literature

40

Books with poems

32

Works of art

53

Books useful for homework

67

Dictionary

88

Table 11 Levels of cultural capital according to
selected characteristics
Cultural capital [Range= 0-7]

Mean

Index

4.29

Male

4.00

Female

4.49

Parental education

% yes

Desk

Table 11 provides the mean values on the cultural capital
index according to selected characteristics. The index has
a mean of 4.29 and a standard deviation of 1.85. Female
students had a higher mean value than male students
(4.49 compared to 4.00). As parental education increased,
the cultural capital mean increased. The mean for students
with low-educated parents is 4.08 and the mean for
students with university educated parents is 4.88. Cultural
capital is also positively associated with parental occupation
with students with parents employed in professional
occupations having a higher mean on the index than the
other students. First-generation migrants had a lower mean
than second-generation migrant students and Australian
students indicating that, on average, they had lower levels
of cultural capital.

<Year 12

4.08

Year 12

4.18

VET

4.51

University

4.88

Parental occupation
Manual

4.09

Non-manual

4.62

Professional

4.90

Migrant status

We created an index (cultural capital) from items that
students reported having in their home. The index ranges
from 0 to 7 with 0 indicating that the student did not have
any of these items at home and 7 indicating that the students
had all of these items at home.

Australian

4.32

2nd gen. migrant

4.39

1st gen. migrant

4.10
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Parent-derived social capital
Students were asked how often they talked with their parents
about books, movies and television programs, political and
social issues, and the arts. Table 12 provides an indication
of the frequency with which the students talked with their
parents about the selected topics. Fourteen per cent of
students reported discussing books with their parents at
least several times a week; 50% reported discussing movies
or television programmes with their parents at least several
times a week; and 30% reported discussing political or social
issues with their parents at least several times a week.

Table 12 Frequency of talking with parents
Talk with parents
about:

Never/
seldom

Several
times/
month

Several
times /
week

Everyday

%

%

%

%

Books

51

35

9

5

Movies/TV

10

38

32

19

Political/social
issues

27

43

22

8

The Arts

60

29

7

4

We created an index (social capital: parents) by taking the
mean of the responses to the relevant questions. The index
ranged from 1 to 5 with 1 indicating a low level of frequency
of discussions with parents and 5 indicating a high level of
frequency of discussions with parents. The index has a mean
of 2.43 and a standard deviation of 0.91. As shown in Table
13, there is little variation in levels of parent-derived social
capital according to sex, however, parental education is
associated with parent-derived social capital. Students with
university-educated parents and those whose parents had
completed Year 12 had a mean of 2.55 whereas students with
low-educated parents had a mean of 2.28 indicating that
they had less-frequent discussions with their parents. There
is little variation according to parental occupation. Firstgeneration migrant students reported having more frequent
discussions with their parents than second-generation
migrant students and Australian students.
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Table 13 Levels of parent-derived social capital
according to selected characteristics
Parent-derived social capital [Range= 1-5]

Mean

Index

2.43

Male

2.39

Female

2.45

We created an index (social capital: friends) by taking
the mean of the responses to the relevant questions. The
index ranged from 1 to7 with 1 indicating that none of their
friends were planning to complete Year 12, graduate from
university, or to get a paid job and 7 indicating that all of
their friends were planning to complete Year 12, graduate
from university, and to get a paid job. The index mean is 4.94
with a standard deviation of 1.32. Table 15 shows that female
students scored higher, on average, on this index than male
students indicating that their friends held higher aspirations
than those of the male students. Students with universityeducated parents scored higher than other students and
Australian students scored higher than first-generation
migrant students.

Parental education
<Year 12

2.28

Year 12

2.55

VET

2.42

University

2.55

Parental occupation
Manual

2.39

Non-manual

2.46

Professional

2.43

Table 15 Levels of peer-derived social capital
according to selected characteristics

Migrant status
Australian

2.38

2nd gen. migrant

2.46

1st gen. migrant

2.54

Peer-derived social capital [Range= 1-7]

Mean

Index

4.94

Male

4.63

Female

5.16

Parental education
<Year 12

4.80

Peer-derived social capital

Year 12

4.69

Students were asked how many of their friends were planning
to complete Year 12, how many were planning to graduate
from university, and how many were planning to get a paid
job. Table 14 provides an indication of the aspirations of the
students’ friends: 35% of students reported that all of their
friends were planning to complete Year 12; 10% reported that
all of their friends were planning to graduate from university;
and 18% reported that all of their friends were planning to get
a paid job.

VET

5.19

University

5.32

Table 14 Aspirations of Friends
Friends are
planning to:

None

Less
than
half

Half

More
than
half

All

%

%

%

%

%

Complete Year 12

2

9

8

47

35

Graduate from
university

6

24

19

41

10

Get a paid job

5

22

15

41

18

Parental occupation
Manual

4.82

Non-manual

5.21

Professional

5.45

Migrant status
Australian

5.02

2nd gen. migrant

4.93

1st gen. migrant

4.72
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Student-derived social capital
Students were also asked to indicate whether they participated
in various types of extracurricular activities outside of school:
team sports, individual sports, orchestra/band, choir, dancing,
or other activities. Table 16 provides a list of the activities and
the percentage of students engaged in each type of activity.
Team sports were the most common activity with 43% of
students engaged in one or more team sports.

Table 16 Engagement in extra-curricular activities
Activity

% yes

Team sports

43

Individual sports

22

Orchestra/band

7

Choir

3

Dancing

8

Other activities

13

Table 17 Levels of student-derived social capital
according to selected characteristics
Student-derived social capital [Range=0-5]

Mean

Index

0.93

Male

1.05

Female

0.85

Parental education
<Year 12

0.77

Year 12

0.95

VET

1.19

University

1.00

Parental occupation
Manual

0.88

Non-manual

1.13

Professional

1.13

Migrant status

The student-derived social capital index was created by
summing the number of types of activities the student
participated in. The index ranged from 0 to 5 with 0 indicating
that the student did not participate in any extracurricular
activities and 5 indicating that the student participated in
all of the types of extracurricular activities. Forty per cent
of students indicated that they were not involved in any
type of extracurricular activity. The index mean is 0.93 with
a standard deviation of 0.92- see Table 17. Male students
were more likely than female students to participate in
extracurricular activities. Students with VET-qualified parents
were more likely than other students to participate in
extracurricular activities. Students with low-educated parents
were the least likely to participate in extracurricular activities.
Australian students were more likely than migrant students to
participate in extra-curricular activities.

Australian

1.04

2nd gen. migrant

0.69

1st gen. migrant

0.79
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DISCUSSION AND CONCLUSION
–
In this report, we presented the results of the analysis
conducted on survey data collected from 460 secondary school
students attending six government schools in the Shepparton
region. Overall, we found that secondary school students hold
aspirations for high levels of educational attainment, with
two-thirds indicating that they wanted to study at university.
Half of the students also held high occupational aspirations
indicating that they wanted to apply for a job in a professional
occupation. Students were more likely to want a particular
job for intrinsic rather than extrinsic reasons with being
interested in the work being the reason most highly favoured.
However, given the high rates of youth unemployment; high
NEET rates; lower than average levels of education; and fewer
opportunities for employment in professional occupations;
it is unlikely that every student will achieve their high-level
educational and occupational aspirations.
We also examined access to cultural and social capital finding
that access to cultural capital varied according to parental
education; parental occupation; and migrant status. Our
examination of social capital encompassed three types:
parent-derived; peer-derived; and student-derived. Variation
in levels of parent-derived social capital were not consistent
according to parental education and parental occupation,
however, first-generation migrants had access to higher levels
of parent-derived social capital than Australian students.
Students with university-educated parents or VET-qualified
parents reported higher levels of peer-derived social capital
than students with parents who did not have post-school
qualifications. Levels of peer-derived social capital were
highest amongst Australian students and lowest amongst
first-generation migrant students. There was little in the way
of variation in levels of student-derived social capital.
Previous research indicates that levels of both cultural
and social capital have an effect on levels of educational
attainment (Blomfeld & Barber 2010; Crosnoe 2004; Jaeger
2011; Potter & Roska 2013). According to Bourdieu (1986),
access to cultural and social capital is dependent upon access
to economic capital, therefore, children growing up in high
socio-economic status families have access to higher levels
of cultural and social capital than children growing up in
low socio-economic families. Cultural capital is transmitted
from parent to child during the socialisation process. Cultural
capital becomes embedded in a child’s knowledge, language
and mannerisms (Jaeger 2011; Lamont & Lareau 1988).

Schools recognise and reward these traits, therefore, children
with high levels of cultural capital, that is, those from high
socio-economic families, transition into school more readily
than children with lower levels of cultural capital, that is
those from low socio-economic families (Bourdieu 1986;
Jaeger 2011).
For Bourdieu (1986), social capital is the sum of actual and
potential resources available within one’s social network.
In other words, having the ability to access resources via
one’s relationships with others facilitates the tangible
outcomes of social capital. An individual’s stock of social
capital is a function of the size of their social network and
the volume of economic and cultural capital possessed by
each person within that social network (Bourdieu, 1986: 249).
Individuals embedded in resource-rich social networks have
access to more social capital than individuals embedded
in resource-poor social networks, thus, social capital is
unequally distributed along class lines (Bourdieu 1986;
Horvat et al. 2003; Lareau 2011; Lin 2000; Pichler & Wallace
2009; Potter & Roska 2013). Social capital is accessible in
social environments where young people congregate such as
schools, workplaces, clubs and other organisations (Crosnoe
2004), therefore, young people may access social capital
via their networks at school and through participation in
extracurricular activities outside of school (Bassani 2007;
Bennett et al. 2012; Blomfeld & Barber 2010; Blomfeld &
Barber 2011; White & Gager 2007).
Overall, the results presented here indicate that despite
the lack of education and employment opportunities
characteristic of regional towns and cities, young people
in Shepparton hold high aspirations for their educational
and occupational futures. Thus, is it not so much a lack of
aspirations that may hold these students back, but a lack
of opportunities.
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